Across the lifespan, individuals act to achieve desired goals as agents of their own development. A central means for goal attainment is self-regulation -modifying internal processes and behavior to reach one's goals. Recently, self-regulation has become a topic of intensive research in psychology, with focuses on education, intergroup processes, and consumer behavior. Individuals differ in their preference of goals and also in their ways of reaching these goals. To understand why individuals differ in the ability and motivation to self-regulate, it is key to study the development of self-regulation, taking into account the cultural context.
. Emotion socialization from a cultural perspective. In J. E. Grusec & P. Hastings (Eds.) , Handbook of Socialization. . New York: Guilford.
This chapter discusses how culture influences emotions, and the socialization of emotions, and the development of emotional competence. Denham, S. A. (1998) . Emotional Development in Young Children. New York: Guilford.
This influential book presents an extensive review of the relevant research as well as several case studies that allow the reader to better understand the emotional experience and the beginning of emotional competence of very young children. Eisenberg, N., & Spinrad, T. L. (2004) . Emotion-related regulation: Sharpening the definition. Child Development, 75, 334-339.
The authors suggest an alternative and less-encompassing definition of emotion regulation in contrast to the definition put forth by Cole, Martin, and Dennis (2004) . They differentiate (a) emotion regulation that originates in other individuals and that stems from the child (inter versus intrapsychic regulation), (b) intentional versus unintentional emotion regulation, and (c) voluntary versus less voluntarily controlled regulation. This chapter deals with a conceptual clarification of different types of emotion-related regulation and control. Further, empirical studies on children's socioemotional development and the role of parents' emotion-related socialization are reviewed. This edited volume reviews and integrates the most fruitful social-psychological approaches to self-regulation. The chapters provide an overview on recent advances in self-regulation theory and research. The volume goes beyond intrapsychic processes of self-regulation and discusses recent research on self-regulation as fundamental for interpersonal behavior. Garon, N., Bryson, S. E., & Smith, I. M. (2008) . Executive function in preschoolers: A review using an integrative framework. Psychological Bulletin, 134, 31-60.
Jennings, K. D., Sandberg, I., Kelley, S. A., Valdes, L., Yaggi, K., Abrew, A., et al. (2008) . Understanding of self and maternal warmth predict later self-regulation in toddlers. International Journal of Behavioral Development, 32, 108-118.
The authors provide empirical evidence for the role of early understanding of the self (as object and agency) in enabling toddlers to better regulate their behavior. Karreman, A., van Tuijl, C., van Aken, M. A. G., & Dekovic, M. (2006) . Parenting and selfregulation in preschoolers: A meta-analysis. Infant and Child Development, 15, 561-579.
This meta-analysis of 41 studies deals with the question of relations between parenting and selfregulation in preschoolers. Differences in the strength of these relations are partly attributed to differences in the conceptualizations of self-regulation. Kochanska, G., & Thompson, R. A. (1997) . The emergence and development of conscience in toddlerhood and early childhood. This chapter is a widely cited study on the development of internal regulators of behavior, which are related to the development of conscience in toddlers and early childhood. The authors point out individual differences in conscience development by discussing temperamental individuality and parent-child relationships (attachment) and parental discipline practices. Kopp, C. B. (1982) . Antecedents of self-regulation: A developmental perspective. Developmental Psychology, 18, [199] [200] [201] [202] [203] [204] [205] [206] [207] [208] [209] [210] [211] [212] [213] [214] This widely cited early study gives an overview of the development of self-initiated regulation of behavior from infancy to preschool years. The contribution of cognitive development and the role of caregivers are underlined. Li, J. (2002) . A cultural model of learning: Chinese ''heart and mind for wanting to learn''. Journal of Cross-Cultural Psychology, 33, 248-269.
This study presents an emic perspective on self-regulation and related emotions based on the Chinese value of life-long learning. This implies a process of moral striving for self-perfection.
Markus, H. R., & Kitayama, S. (1991) . Culture and the self: Implications for cognition, emotion, and motivation. Psychological Review, 98, 224-253.
This influential article discusses the relations among emotions, motivation, self, and behavior from a culture-informed perspective. The authors start from the now classical culture-informed approach differentiating an independent and interdependent self-concept and its relations to motivation and emotions. This study has significant implications for culture-informed developmental studies on self-regulation. The author gives an overview of cross-cultural studies on recognition and judgment of emotion and relates emotions to the understanding of cognition and motivation. He discusses crosscultural studies on the expression, antecedents, appraisal, subjective experience, conceptualization, and physiological correlates of emotions. The authors review the development of self-regulation in infants, toddlers, and preschoolers considering environmental and cultural contexts.
Mikulincer, M., Shaver, P. R., & Pereg, D. (2003) . Attachment theory and affect regulation: The dynamics, development, and cognitive consequences of attachment-related strategies. Motivation & Emotion, 27, 77-102. This study deals with the different attachment-related strategies of affect regulation, which are seen as resulting from the quality of interactions with significant others. An integrative model of attachment-system activation and dynamics is presented, and the development of attachmentrelated strategies is discussed. Miller, J. G. (2003) . Culture and agency: Implications for psychological theories of motivation and social development. In V. Murphy-Berman & J. J. Berman (Eds.), Cross-Cultural Differences in Perspectives on the Self (pp. 76-116). Lincoln: University of Nebraska Press.
In this chapter, the author argues for a culture-informed view on the development of agency. Her discussion is closely related to issues of social and emotional development with implications for self-regulation. The authors first review Western-oriented studies on attachment and self-regulation, which view the self as agentic, internally controlled, and relatively stable across contexts. Then, the authors present a culture-informed non-Western view on the self in context and its implications for psychological processes related to attachment and self-regulation. They also focus on the culture-specific developmental conditions for the different notions of the self.
Morling, B., & Evered, S. (2006)
. Secondary control reviewed and defined. Psychological Bulletin, 132, 269-296.
The authors discuss a culture-informed theoretical approach to self-regulation by referring to the studies on secondary control. They suggest a 'fit versus control' dimension for a more fruitful review of secondary control research. Fit-focused secondary control is suggested to be more adaptive for coping in interdependent cultural contexts partly, because it may serve the motivation for relatedness. In this influential chapter, an overview on theoretical, empirical, and clinical approaches to the area is presented. A major part of the chapter is devoted to the structure of temperament, as it has emerged from studies in child development and theoretical models of the neurosciences. A section on methods for the study of temperament is included. This influential chapter discusses the concept of emotion regulation and the developmental conditions for emotion regulation and individual differences in emotion regulation skills. Trommsdorff, G. (2006) . Development of emotions as organized by culture. ISSBD Newsletter, 49, 1-4.
In this article, the author argues for more culture-informed developmental studies in the areas of emotion and emotion regulation. This chapter gives an overview on relevant research dealing with aspects of self-and emotion regulation from a culture-informed perspective. The developmental conditions and its effects on emotion and social competence in the specific cultural context are discussed in detail. Trommsdorff, G., & Friedlmeier, W. (in press ). Preschool girls' distress and mothers' sensitivity in Japan and Germany. European Journal of Developmental Psychology.
This study provides evidence for cultural differences in beliefs about emotions and emotion regulation. These affect culture-specific socialization processes (e.g., mothers' sensitivity) such as when children encounter distressing self-or other-focused situations. Results underline universal and culture-specific ways of socializing emotion regulation. Although most psychological research on self-regulation has focused on the inner self's role, this chapter goes beyond intrapsychological processes and deals with the influence of self-regulation on interpersonal relations. Starting from the limited resource model approach, the authors ask which interpersonal roles and social behaviors motivate people to exert self-control (and to engage in costly executive functions).
Sample syllabus: development of self-regulation in cultural context

Overview
This seminar is designed to familiarize students with several topics related to self-regulation from a developmental and culture-informed perspective. A major goal is to achieve a better understanding of the psychological processes in the development of self-regulation in different cultural contexts, including the (non-European-American) majority world. The seminar attempts to increase students' knowledge of the course object, focusing primarily on theoretical views and the clarification of concepts and methods for empirical studies. It is intended to encourage critical thinking regarding different theories and empirical studies.
All students are expected to read the required weekly readings plus selected optional publications. Each week, one or two student presenters will prepare oral presentations on research related to the specific week's topic (selected from the reading list and in consultation with the instructor). The presentations are summarized with respect to the weekly topic and open questions to be discussed in the course.
Assessment
Assessment of successful participation is based on (a) the oral presentation and (b) a thesis (about 10 pages) on a selected topic.
